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across settings. The studies from 12 different countries in this book Ui {'.' (9l }r.jlﬂ_}'l4 ol
suggest that people who choose teaching as a career are motivated \"-\" 'r: Ji|" i
by a complex interaction of factors embedded within communities
and cultural expectations, and seem generally to embrace a desire to
undertake meaningful work that makes for a better society. Unlike

some careers, where rewards are in the form of salary and status,

these factors generally were not strong drivers for people who want
to become teachers. They want to socially contribute and believe

they have the ability to teach.
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CHAPTER 10

Motivations and Aspirations of Teacher
Education Students in Indonesia

Anne Suryani

Abstract

Indonesian teachers earn low salaries compared with the national income
(Jalal et al., 2009) — much less than other professionals such as engineers,
accountants, lawyers, medical doctors, and much less than teachers in
neighbouring countries (OECD, 2012). The main question in this study
was: What attracts students to enter teacher education in this context? This
chapter examines findings from a study investigating 802 Indonesian stu-
dents’ motivations for entering into teacher education, their perceptions
about the teaching profession and career aspirations. The study is founded
on the Factors Influencing Teaching Choice framework which has been
applied in diverse cultural settings, and includes additional culturally specific
motivation factors of religion, the possibility of having a second job, afford-
able tuition fee for teacher education, less competitive entrance, and less time
for degree completion relative to other university degrees. The findings
revealed that religion was an important influence in Indonesia among future
teachers; religious influences were rated higher than other motivations except
for make social contribution, prior teaching and learning experiences, work with
children/adolescents and intrinsic value.

Keywords: teacher education students, Indonesia, teaching career choice,
religious influences, second job.

10.1 Introduction

Indonesia is an archipelago of over 17,500 islands located between the
Indian and Pacific oceans. It is a very diverse country with more than 300

Thework in this chapter was supported by a Postgraduate Publications Award from the Institute of Graduate
Research, Monash University. I would like to thank Paul W. Richardson and Helen M. G. Watt for their
oonstructive advice and guidelines for this research project as well as the writing of this chapter.
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Operational Assistance Programme for primary and secondary schaols, the
Operational Assistance for State Universities Programme and scholarships
for students with low socio-economic status backgrounds. In 2013, the
government implemented the Twelve-Year Compulsory Educartion
Programme and a new curriculum, requiring all students to complete
primary, junior secondary and senior secondary education. Despite this
policy change, there is no shortage of teachers (Organisation for Economic
Co-operation and Development (OECD) and Asian Development Bank
(ADB) 2015).

There are different types of schools in Indonesia. Public and private
schools follow the national curriculum and are managed by the Ministry of
Education and Culture; Islamic schools (Madrasah) emphasise Islamic
education and are under the jurisdiction of the Ministry of Religious
Affairs. Most students are enrolled in the public and private schools.
In 201011, only 10.1% of the total population of primary school students
was enrolled in Madrasah (MoEC 2013). Public schools are run by the
government and private schools by private educational institutions, Private
schools can be non-religious, religious or religious with an adherence o
a particular curriculum. Non-religious schools can follow the international
carriculum, such as the Internarional Baccalaureare (IB) and Curnbridgr
International Examinations (CIE), or the national curriculum, with either
English or Bahasa Indonesia as the language of instruction. Religious
schools are affiliated with a particular religion but teach the national
curriculum,  Schools in the third category combine religion and
a particular curriculum; these include Christian international schools and
Islamic national-plus schools. The private schools that name themselves as
‘national-plus schools’ go beyond the national curriculum and often use
English as the medium of instruction, but they do not have the same
standards as international schools and do not follow an international
curriculum (Table 10.1). Public schools comprise 80% of all primary
schools. However, less than half the junior secondary schools are public
(MoEC 2013; OECD and ADB 2015).

There are twa types of senior secondary schools: the regular secondary
schools that prepare graduates to enter university/college and vocational
schools. Students from lower socio-economic status tend to choose voca-
tional schools, with plans to enter the workforce immediately following
completion of their studies. There are different trends for vocational
sthools based on subjects and following gender stercotypes; for example,
vocational schools with courses such as automotive mechanics and tech-
nology tend to be popular among male students, whereas vocational



_—

00 ANNE SURYANI
3

Table 10.1 The Indonesian educational system
Phase Ages  School types

Primary education
{grades 1-6)

Junior secondary education
{grades 7-9)

Senior secondary education
(grades 10-12)

Tertiary education

712
VCArs

1315
years

16-18
years

=18
years

Primary school (Sekolah dasar)

Public

*  Private

»  Non-religious
» International curriculum ‘
« National curriculum + English
= National curriculum

* Religious

+ Islamic

*  Protestant
*  Catholic

*  Buddhist
#« Hindu

*  Other (e.g. Christian international school,
Buddhist international school) s
+ Tslamic primary school (Madrasah ibtidaiyah)

= DPublic
= DPrivate ] .
» Home-schooling equivalent to an ‘A certifi-

cate’ (Paket A)
Junior secondary school (Sekolah menengah

ertama)
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tsanawiyah) . ’
Home-schooling equivalent to a ‘B certificate

(Paket B)

University preparation

. m;eniz F;econclary school (Sekolah menengah
s}

. f&.lilmlc senior secondary school (Madrasih
aliyah)

Vocational education

»  Vocational school  (Sekolah piretnengal
kejuruan) '

. I:{:mic vocational school (Madrasah aliyah
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« >
i i iv .f icate
Home SChOOllng equl alent to C certl

(Paket C)
Academy (1, 2-, 3-year diplomas), ot
Polytechnic (diploma in sciences), ot
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i ess or
Institute (subject—spec:lﬁc, such as busin

engineering)

T
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schools offering courses such as cookery and fashion design
favoured by female students.

After undertaking three years ar junior secondary and another three
years at senior secondary school, graduates have several options, one of
which is to go to college (also known as ‘academies’ or ‘polytechnics’) to
undertake a one-, two- or three-year diploma programme. Graduates
of three-year diploma courses receive a ‘middle expert’ tide (ahli
madya); one- or two-year diplomas do not lead to an academic title,
A further option is to undertake a bachelor’s degree at a university or
instituee.

Senior secondary graduates, particularly from low-income back-
grounds, may face difficulties in pursuing university studies due to the
limited number of comperitive scholarships available for undergraduate
study. However, in 2010, the government, through the Directorate
General of Higher Education, launched an initiative to assist high-
achieving undergraduate students who are struggling to finance their
studies by providing scholarships, In 2012 there were nearly 3,800
higher-education institutions wich 5.4 million students, with one-third
of students enrolled in public institutions. The majority of institutions
(96.3%) were private, with the rest being public (MoEC 2013). Tuition
fees at public universities tend to be lower than at private universities,
with a relatively small number of enrolments at public universities as
they are more competitive.

Indonesia, like many other countries, is experiencing widespread and
significant changes in relation to young people who are now spending
more time in formal education or what Naafs and White (2012, p. 5) call
‘prolongation’. The United Nations defines ‘youth” as people in the age
range fifteen to twenty-four, whilst Indonesian law (UU No. 402009,
article 1.1) defines 'youth’ as between sixteen and thirty years. The different
citegorisations should be taken into account when looking at national
statistics, for example, youth unemployment rates, As a consequence of
these factors, marriage and workforce entry are postponed. A survey of
3,500 young people in Indonesia (Parker & Nilan 2013) showed that these
young peaple value schooling and education for three main reasons: o gain
knowledge, as an opportunity to socialise with friends and to enhance
Opportunities for employment.

Indonesian youth are recognised as less individualistic than youth in
Western countries (Parker & Nilan 2013), deeply religious and engaged
with the latest technologies. As it is difficult for senior secondary and
university graduates to secure formal employment, families play an

are more

I
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important role in supporting young people financially even into their nl:;d—
twenties, It is also common for university gmduar_lﬁs to start working
on a casual basis once they complete their studies. For example, reachi;
education graduates often work as casual rca_chers (greru Emr.:m:} .ﬂ"d are pai
at an hourly rate. This can be due to limited and competitive Full_—ume
employment. Over the last couple of years, [Ihf.re have been dzl?gﬂ. |nI the
career preferences of youth. In the past, senior secondary graduates {; hose
to work in public-service or government jobs, but nnvmdayslthriy prefer to
work in the private sector (Parker & Nilan 2013, p. IGE}',TIM. change may
be attributed to the availability of employment opportunities in the private
sector rather than in the public secror, Furthermore, a strang commitment
to religious faith and plans for a future family are highly influenrial in
career choices (Milan et al. zon).

10.3 Teacher Education in Indonesia

In an effort to improve teacher quality, the Indonesian government
announced the Law on Teachers and Lecturess in 2005. All I.ndor.1651an
reachers were required to complete a minimum aca:immc quﬂh’itlcuu:cjl] EF
a four-year post-secondary education or a ha.chelnr s degree, fo owed by
one or two semesters of postgraduare pmﬂassmna! teacher El‘_.{tl{}'&{llﬂll, :|Ind
to successfully complete a certification test I[:N[OE{. 2013). Th:s r:feruﬂcaum-.
is officially recognised and assesses reachers’ competence in ﬁuhjl‘.‘l.'t-m:tt:.‘r
knowledge and teaching methodology, as Iwell as ensures :1(1_: they avln
accomplished the standard ser by educatmn. authorities (C :mgt £ 8
2014). Teachers can artain this certification Ic1fher through anFasgr:I:,t_mx;;
of a portfolio of past experiences and training or hours of a n;mn(y
training and competency testing. There is an overall passing rate of 95%
ral 2a14): N

(C%;?tietthiity—twlg state and 342 private teacher f:duFation instxtum})lns
in Indonesia, the context of teacher education‘ is different to tlea‘c' er
education programmes in many other countries in terms of the se cr.;:ﬂ:;
process, variety of programmes and cost of tuition. In Indonesia, the

are no strict selection or screening processes for .teacher education
candidates. Teacher education institutions have different e.nroln;er}t
criteria, entrance tests and number of students ac.c::pred into fii;:!‘
programmes, particularly between public aer private umver!:sl;t 9%
Since the announcement of the Teacher Law in 2005, t-he num fr .
candidates has increased in both public and private universities Iro
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200,000 students in 2005 to more than 1 million students in 2010
(Chang et. al. 2014).

Since the number of teacher candidates is greater than the demand
for teachers, it is estimated thar approximately only half of all eacher
education graduates enter the teaching workforce (World Bank 2010),
In anticipation of a possible oversupply of newly graduated teachers, in
2013, policy-makers within the government set an annual quota of 40,000
teacher candidates to enrol at both private and state universities in the hope
that the number of student teachers admitted each year will match the
number of teachers expected to retire within four years, thus limiting the
oversupply of teachers (Chang et al. 2014).

10.4 Teachers’ Social Status and Salary

There are over 2.7 million teachers in Indonesia with a large variation in
qualifications, competence and commitment. This includes teachers in
carly childhood (275,099), primary (1,550,276), junior secondary (513,831),
senior secondary (264,512) and vocational secondary (175,656) schools,
excluding special education (MoEC 2013). The oversupply of teachers,
particularly in cities, and limitations on government funding have resulted
in low teacher salaries (Jalal er al. 2009). A World Bank survey in 2008
reported that most schools in urban areas were oversupplied, whilst there
were teacher shortages in remote areas (World Bank 2010). As there are
various types of primary and secondary schools in the cities, more teaching
opportunities are available there than in remote areas because remote areas
are less attractive due to inadequate facilities and infrastructure. It is
expected that the conditions of Indonesian teachers will improve in the
coming years as the government allocates one-fifth of the national budget
every year to the development of the national education system. Teachers
with certification receive professional and functional allowances in addi-
tion to their basic salaries, and those teaching in remote areas receive
another special allowance.

Indonesia is a multi-ethnic, regionally differentiated country.
In regions where Javanese culture is dominant, as in major cities such
as Jakarta and Yogyakarta, teachers have high social status and are seen as
role models in society. As ‘gurus’, teachers are perceived to be wiser than
other members of society, are accorded a high level of respect and are
expected to share their knowledge and wisdom. It is common for
teachers to be perceived as responsible for students’ success or otherwise
in school. Thus, they are often blamed by parents for students’ failures in
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high-stakes national examinations. The mass media frequently portray
teachers as being modest, wise but living in simple circumstances as
o result of their low salaries. This creates an image of teaching as an
unattractive profession for young people who are secking high salaries,

status and prestige.

1o.s Teacher Recruitment and Employment

Teacher recruitment varies by position and job starus, with three groups of

teachers seen in Indonesia: part-time teachers; full-time civil servants and
full-time private teachers. Part-time teachers are recruited by public
based on the subject needed. Most teachers start in

or private schools
|-time position in public or

a part-time position and then move to a ful
private schools. The length of time spent in a part-time position may vary
depending on the capabilities of the ceacher and the vacancies for full-time
employment. Part-time teachers usually earn a very low salary that is based
on the number of reaching hours, cometimes without a basic salary and
health insurance. They remain in these positions in the hope of gaining
uffcient work experience to allow them to be recruited as permanent
teachers in the schools where they are employed.

The second group consists of civil-servant teachers who are recruited
by the government and are mostly employed in public schools,
Recruitment is conducted centrally by the national government and

is responsive to the number of positions available as a resule of retire-

ments or the need for subject-specialist teachers. However, under the
current decentralisation laws, the district government is responsible for
employing all public school teachers except those in Madrasah schools,
who are employed by the Ministry of Religious Affairs. This includes
all civil-servant teachers who were previously employed by the central
government (Jalal et al. 2009).

Being a civil-servant reacher means receiving a lifelong monthly salary
and a pension for life after retirement. These teachers’ tasks and responsi:
bilities are prescribed in Law Number 14 (2005) and include plannings

executing and evaluating teaching processes; providing academic consul-

rancy and training; and performing administrative waork. They wot

4 minimum of twenty-four and a maximum of forty per

between thirty-five minutes (primary
school) and forty-five minutes (senior high school).

iod-hours per

week. One ‘puriudrhour' is defined as the period of reaching, which valfi_'b;i_i
chool), forty minutes (junior hlgh_
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10.6 The FIT-Choice Study in the Indonesian Context

factors were added to the FIT-Choice framework (Sutyani,

In this study, de culturally relevant dimensions.

Watt & Richardson 2016) to 1n<?lu ' eligious influences’, ‘tuition fee
In total, five motivations (‘second job’, “religious oot and ‘time 8
fj teac1her education’, ‘admission into teacher‘ educ'at:ic? asion’) factors
= her education studies’) and one perception ( media dissu
teac
were added for this study. wation factor given that the possibi-
‘Second job’ was added as a m?tm} igh in the Indonesian context.
lity of teachers having a second job is high in th i colhiR
};.??hu ugh Indonesia is officially secular, it is the IarEiE:qt l-de;:tit}' card of
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B 5 e the citizenship F
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every citizen. Fo

€nrolled in teacher education progra

T

Motivations & Aspirations of Teacher Fducation Students in Indpnocia 307

added to assess the influence of religious affiliation ang beliefs on career

choice.

A lower tuition fee is a distincriv
Indonesia. The entrance test for reac
and student teachers can have inform
as private tutors. Also, because the
in the teacher education curriculur
therefore already have had some worl experience during their study.
Thus, it may be easier to find a teaching job following graduation than it
would be to find a job after qualifying in other fields. Therefore, ‘tuition
fee’, ‘admission’ and ‘time spent’
included.

The construct of ‘career progression
Motivations for Career Choice (MCC) scale (Wate & Richardson 2006)
to assess whether students chose teaching because it offered a clear
career pathway and good promotion prospects or not. Later, ‘career
progression prospects’ was combined with ‘job security’ based on high
correlations in a confirmatory factor analysis (CFA) (Suryani, Warr &
Richardson 2016).

One perception factor was added: ‘media dissuasion’. Similar to the
concept of social dissuasion as in the original FIT-Choice framework
(Watt & Richardson 2007), ‘media dissuasion’ was defined as influences
from the mass media to not choose teaching as a career because it is seen as
a humble profession. The extended FIT-Chojce scale consists of sixteen
motivation factors, six perceptions of teaching factors and one career
satisfaction factor. It was back-translated in Bahasa Indonesia and has
been validated in the Indonesian context (for details of construct validity
and reliability, see Suryani, Watt & Richardson 2016).

e aspect of teacher education ip
her education is less competirive,
al teaching jobs during their study
teaching practicum is com pulmri:
n, teacher education sruden ts will

for teacher education studies were

prospects’ was adopred from the

10.7  Who Decides to Become Teachers and Why?

There were 802 fourth

-year undergraduate teacher education students
at four Indonesian uni

versities in the Jakarta and Yogyakarta provinces
who participated in the study (see Suryani, Watt & Richardson 2016).
Participants’ mean age was 21.61 years (8D = 2.31) and consisted of
women (n = 667, 83.16%), men (n = 134, 16.70%) and one parricipant
who did not indicate his or her gender. The majority of students
mmes are undergraduates in bache-
requiring four years of study. Participants had
mesters of their programme at the time of data

lor of education degrees,
completed six of eight se
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Table 10.2 Career plans and second-job intentions

Second job

Yes Mo
" b ] O

Teaching plan

Yes, whole career

§30 66,09 109 13.59
Yes, temporarily 79 0.85 i L37
No 17 337 1 137

Note: No answer (1 = 35, 4.36%).

Table 10.3 Preferred second jobs

Second job ] %
Manage own business 316 39.40
Private tutor, lecturer 194 24.19
Private-sector employee 38 4.74
Writer 21 2.62
Farmer 4 .75
Not yet decided 3 1.62
Did not respond 40 4.99

Note: Did not answer second-job intention (z = 35, 4.36%).
Had no second job intention (7 = 131, 16.33%).

10.8 Differences in Motivations and Perceptions Based
on Gender and Religious Group

It was one of the intentions of this study to see differences between
men and women and among religious groups. A first MANOVA
determined mean-level gender differences among the sixteen teaching
motivations, revealing a statistically significant multivariate difference
between men and women: F(16, 523) = 2.94; p < 0.001; Pillai’s trace =
0.083; partial #* = 0.083. Bonferroni protected p-values showed that
there were significant univariate differences between men and women
specifically on the motivations for ‘job security’ and ‘time for family’;
women reported higher means than men (Table 10.4).



jvati ing i ducation
Table 10.4 Gender differences in motivations for entering into teacher e

Women Toral

Men

5D

1

5D Mean

Mean

r

F (16, 523)

Factor

1.2

533

544
2.81
537
5.02
5-34
4.78
5-29

113
133
L43

1.23

5.36
5.52
2.68
545

5.0

5.37 1.08
1.30
134

£.004

0.129

2.31

4.59

Ability

1.31
1.47
1.16
L.15
1.34
.28

125

20
2.67
4.

a.008 5-

0.032
0.973

Intrinsic value
Fallback career

0.000

o.00

1.09
1.11

18
LIT

97

0.022
0.038

.00
0.000

0.035

12.32
2143

sk
Job security/career progression

Time for family*

Second job

1.28
1.40
1.33
I.31

4.43
5.09

5.41

0.008

4.44
3.29
O.21
3.85

4.80

5-32

53
5-25

4.

0.006
0.000
0.007
0.011

0.070
0.648
0.050
0.016

0.515

Job transferabilicy

Enhance social equity

LoD

1.13

(ole)
5.60
.65

0.97 6.06 Loz
5.65

i

5.84
5.34
5-59

Make social contribution

.15
.18

5-87
0.42

Work with children/adolescents
Prior teaching and learning

experiences

1.13

5.68

LO5

0.001

132

1.36

474
539

425

L.37

.n
P

4.51 1.18

0.004

0Lo01
0.000

0.001L

0.127

2.33
o538

Social influences

144
1.85
1.58
L.55

541
4.27
.38
3.85

LIl

5.30
424
3.51

3.61

0.447

0.887

0.460
0.180

Religious influences

.80
1.51

1.68
1.3§
1.39

002
.54

Tuition fee for teacher education

1.38

Admission into teacher education

1.49

3.84

20 0.003

Time for teacher education

0.05.

* Significant at p < 0.003 with Bonferroni adjustment from o

-
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In regard to the perceptions about teaching, there were differences
between men and women: K7, 722) = 3.42; p < o.0o01; Pillai’s trace =
0.032; partial #* = 0.032. Univariate tests revealed thar men experienced
higher social dissuasion (see Table 10.5).

Due to the limited number of Hindu and Buddhist participants (z = 4
and 3), a third MANOVA compared the motivations of Muslims (1 =
543}, Catholics (n = 192) and Protestants (n = 56). Among these religious
groups, a statistically significant multivariate difference was found in
their motivation scores: F(32, 1,028) = 2.76; 2P < o.001; Pillai’s trace =
0.158; partial #* = 0.079. Univariate tests using Bonferroni adjustment
(p < 0.003) indicated significant differences for religious influences

(Table 10.6), and Tukey’s HSD post hoc tests (p < 0.050) showed that

Muslims rated religious influences higher than Protestant and Catholic
participants.

There were statistically significant multivariare differences among the
three religious groups on perceptions about teaching: F(14, 1,426) = 3.36;
2 < o.001; Pillai’s trace = 0.064; partial #* = 0.032. Significant differences
occurred for expertise, social status and satisfaction with choice
(Table 10.7). Results of Tukey’s HSD post hoc tests revealed the follow-
ing significant differences: (1) Protestant participants rated expertise
lower than Muslims and Catholics and (2) Muslim participants rated
social status and satisfaction with choice higher than Protestant and

Catholic. The next section explains these group differences as well as
culturally specific factors.

Table 10.5 Gender differences in perceptions abous teaching

Men Women Total
Factor F(7,722) p n Mean SD Mean SD  Mean SD
Expertise 7.94 0.005 ©0.0II 613 094 636 081 632 o082
Difficulty 2.30 030 0.003 4.50 128 420 L4 429 LIS
Social status .35 0.245 0.002 546 096 L8 Lol 557 0.99
Salary 0,00 0.983 oo00  4.60 118

450 L25  4.58 123
0.000  0.0I7 4.06 L47 353 L§§ 3.6 LS4
.00 0.960 0.000 436 L§7 436 L&J 439 161
6.99 0.008 oo 525 133 557 LAl 55T 123

Social dissuasion* 12.52
Media dissuasion

Satisfaction with
choice

—
[——

X Q . d . .
Significant at p < 0.007 with Bonferroni adjustment from a = 0.05
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ing i jon based on
Table 10.6 Different motivations for entering into teacher educati
religious group

husiim  Protestant Catholic

F (32, 1,028) p ni  MeanSD MeanSD  MeanSD
Factor > L
26 131
o7 0.418  0.003 5.38 LI2 518 LI2 5.2 ;

i . 2 40
Abd'lty' 1 2.7% 0.066 ©.010 $.56 127 523 L.40 5.29 1.4
Inmns‘; vaiue 0,61 0.542 0.002 2.64 141 2.92 L37 zZZ izz

reer . | ‘ .

fatl)lbac ?t{y/carccr 1.93 0.146 0.007 5-44 L8 5.06 L39 S
ob secur

.prOgres?on.l 1.0§ 0350 0.004 5.0z 1.27 4.89 1.7.33 4.8; izi
R ;ml 4 .10 0.905 ©0.000 5.35 137 5.45 L2 5.36 3

' | .67 1.
Second Jof bili 0.69 0.502 ©0.003 4.80 127 4.62 1.560 4 17 : i‘:
]Obhtrans er"‘-al Zuity 4508 o048 ooOnm 539 L34 4.3;:- LG 5.996 O. ;6
ce soci { . . ) '

IE\J/?alj:social contribution 4.29 0.014 ©0.016 6.09 097 5 ZS 13; -k
Work with children/ 1.80 0166 ©0.007 $§.62 113 5

ork wit ]

: X
B addesc:::g and 1.08 0340 0.004 572 L4 547 137 559 LI4

rior teachi .

i riences o=

lc:nﬂ;g expcS 0.62 0.537 ©0.002 4.75 b1.31 4.67ﬂ 1.561 4 Zb : 157

ial i nce: : ] A '
;OT i ) %leﬂuences* 18.17 0.000 0.064 §5.6671.23 4.;0 I . 135 4
igious 10 L A '
Tiifion fee for teacher LIS 0317 ©0.004 432 L79 3
3] : . LSS
A(iedfwTl l:into teacher 1.52 0218 0.006 3.33 157 374 133 353
missio )
| 79 LS5O
edu;at‘on her ool 0.989 ©0.000 3.81 LS55 381 142 379 LS
Time for teache ?
education

* Sigpificant at p < 0.003 with Bonferéoni a%juitr?:rﬁ Sf'gr;lozz:h Séojigcrencesp ..
i i indicate significant Lukey
Paired superscripts (2, b) in
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Table 10.7 Different perceptions abour reaching based on religious group

Muslim  Protestant  Catholic

Factor F (14, 1,426) p I]F: Mean SD Mean SD Mean SD
Expertise* 8.18 oooo 0ot 6377 0.82 5.89°0.96 6.31° 0.83
Difficulty 3.92 0.020 0.0Il  4.23 143 4.40 L44 4.56 122
Social status* 10.71 0000 0.029 5.67%0.96 5.24° 1.06 5.33° 1.0§
Salary 2.87 0.058 0.008 4.66 124 4.28 L4l 451 LIy
Social dissuasion 2.29 0.102  0.006 352 L53 3.88 168 3.74 1.49
Media dissuasion 0.09

0.910 0.000 435 1.64 435 1.63 4.41 LS9

Satisfaction with choice* 8.09 0.000 ©.022 5.64%L1s  5.08° 137 5.32% 135

* Significant at p < 0.007 with Bonferroni adjustment from @ = o.05.
Paired superscripts (a, b) indicate significant Tukey’s HSD post hoc differences p < 0.050.

comfortably with the teaching day and duries. Only a few participants
planned to teach and not have a second job. There are no national records
available regarding teachers’ second jobs, the salaries earned and working
hours because these types of jobs are likely not taxed and involve cash-in-
hand payments. A study conducted in Indonesia (Bjork 2005) showed thar
teachers, particularly those with non-civil-servant status, took second jobs to
meet their financial needs. These second jobs might be education relared, such
as teaching part time at private schools, working as private rutors, working as
an educational consultant or working in school administration, or non-
education related, such as running a small-scale trading or catering business.
In rural areas, teachers may also work in agriculture as farmers,

The intention of having a second job would seem to be mainly for

financial reasons, in that teacher salaries are low. This is similar to research

in the United States examining the phenomenon of moonlighting or
multiple jobholding, which is common among teachers for monetary
reasons (Berts 2006; Parham 2006; Parham & Gordon 20m: Raffel &
Groff 1990; Wisniewski & Kleine 1984) and because of poor working
conditions (Parham & Gordon 2011). Having a second job may affect
the quality of a teacher's work. For instance, a study found that some
teachers marked students’ assignments while undertaking their second jobs
{Parham & Gordon 2011),

~ Past research in the United States suggests that men and women choose
teaching for different reasons due to their different roles in the social
system. Thus, the teaching status has different implications for each gender

(Joseph & Green 1986; Lortie 1975). For instance, in the United States,

10.9 Discussion

: have
The houts specified for the teaching day en‘ﬂhlﬂ Ind;nt'ﬁt?j’;. ma:ﬂr;zr:a?utiﬁty
a second job, which, interestingly, was also htghl? 5 ; gr«e.}:-{i jous roups.
i-f]ﬁc i'ac]tur; Second-job mortivation was cunswterft ACTO8S knﬁufhﬁ }cb il
2 :i“: ender. This indicates that having the “ppﬂm.m]qr: - when entering
agdg n [D.nne.‘s teaching career was a cﬂnsidﬁrajllﬂ“ o hmm}lr:mnl:d to reach
" tf:t::ﬂd'ltr educadon. The majority of participants “[i.-tzsf of these secon
llll- Linned o have a second job at the same time. it fittedi
?J:CDU!:F;RTi-Gﬂﬁ cended to have informal and flexible working hour:
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women are more likely to remain in teaching because of the flexible
working hours that enable them to manage their family commitments
and responsibilities (Liu 8 Ramsey 2008). Tn the United Arab Emirates,
female preservice teachers are strongly supported by their spouses due to
the perception that teaching is perceived ro be a suitable career for women
(Tennant, Saqr & Stringer 2014). In OECD countries, primary school
reaching is a highly feminised occupation, with only 20% primary of
reachers being male, a number predicted to decline in future years
(OECD 2005). In 2006, Indonesian kindergarten teachers were predomi-
nantly women (97%), whereas in primary, junior and senior secondary
schools the numbers are more evenly balanced. In Indonesian schools in
urban areas, 61% of teachers arc women, whilst in rural areas, this figure
decreases to 52% (World Bank 2010).

According to the expecrancy-value theory, which underpins the FIT-
Choice framework, gender differences are moderated by cultural gender
stereotypes and the extent to which the individual endorses them
(Eccles, Wigheld & Schiefele 1998). Although this tenet was developed
in relation to children/adolescents in the US setting, it is relevant when
interpreting findings from this study. In the Indonesian context, women
are commonly stereotyped as responsible for looking after children and
family. Regardless of their occupations, Indonesian women, particularly
those who are married, tend ro focus on their identities as wives and
mothers rather than their status as workers (Ford & Parker 2008), Socio-
cultural forces are important and influence differences in individuals’
expectancies, self-concepts of their abilities and subjective task values.
Further, cultural differences may limit options and freedom of choices
(Wigfield, Tonks & Eccles 2004). In Western and individualist contexts,
people tend to have greater freedom to choose and more choices avail-
able. This is not the case in Indonesia. This study found that women as

primary caregivers scored higher on time for family, as well as on job
security, Women were likely to seelk jobs such as teaching to enable them

to spend time looking after their families and at the same time pursue

a secure position as a civil servant. Teaching is one of the very few

occupations where this is possible.
Due to more women choosing teac
that men in this study experienced greater
teaching, It was perhaps not surprising that because teaching
a5 a female-dominated occupation (Afrianto 2014), men woul
encouraged to find more ‘masculine’ profe
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social dissuasion away from
is pf:rcei!.rad

hing as a career, it was noticeable

ssions that provide for higher:
re commonl)'

w

T

Motivati rati
ons & Aspirations of Teacher Education Students in [ng
in Indonesia
315

expected to be the main source of incom
factor of media dissuasion in this stud
both men and women, in line with the Ii’e
profession in the mass media, which |
choosing teaching as a career path.
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differences identified b e and motivation was confirmed by the

enced the strongest i ﬂetWeen rehglous. groups. Muslim participants experi-

They perﬁ:ived% mdl-|n uence from their religion to enter teacher education.
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M Part- religions faith, and religiosity guides [hﬂilf drea'm_sl:i“h e
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workplace, for retirement all generally have

changing career pathways and planm)ng
religious associations (Nilan et al. 2011). TR S
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' ‘admission i acher education’ —
fee’, ‘time for teacher education and ‘admission l?T.U te 1:,1:1;;;6 s
we:rl: developed to account for culturally specific factors.

fee f T teacher educatlon a caled to artlc 1}3]“5 05l ]:II.J. yIC Universi-
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heir study. “Time for teacher education’ was devdnﬁffl tus ;“5 ihisg
:1 mortivation, Future teachers also have practical reaching :
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i - possible _ :
ing extra money possible. . . W
an rEe Jast few years, teacher education hj,; galn?d in pc:p:l::&r:; due
Seni aduates carec :
> secondary gradud :
Teacher Law. Senior : . prefisnces 28
::T:nged over time. In the past, becoming public zervarr:an pge i
\plovees was considered an ideal choice, but nowa a}‘;ks ur}; eop oRg
0 Ecr:ir:x private employees (Parker & Nilan ml?ﬂ.. 5 m i
la ; in citi [ ACANCIES |
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. ivati i 1%
was not their main motivation for entering, ey
thar admission into teacher education was
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technology/computer science/information systems, primary school teacher
education, law, medicine, psychology, communication science, pharmacy
and public health. Primary education thus was the fourth-favourite pro-
gramme of study in public universities, even higher than law and medicine
(unfortunately, the entrance data did not include private universities, where
admission is managed independently by each university). ‘Admission into
teacher education’ tapped these motivations.

Most participants perceived teaching to be an occupation that involves
high levels of skill and knowledge. Among the perceptions about teaching
factors, this ‘expertise’ factor was rated the highest. In typical Indonesian
classrooms, consistent with the power-distance dimension of culture, where
learning activities tend to be teacher centred (Hofstede 2011), teachers are
expected to be highly knowledgeable. Thus, communication tends to be one
way and hierarchical, with students required to comply with teachers
instructions. In this study, there was little difference berween men and
women in their perceptions of teaching expertise. Overall, teaching was
perceived as a difficult and stressful occupation. In rural public schools, it
is common that one teacher manages forty to fifty students in each class-
room, although in some wealthy private schools in cities the student-teacher
ratio is much less. As in many other countries, for example, in the United
States (Liu & Ramsey 2008), New Zealand (Barnett & Openshaw 2007) and
Australia (Richardson & Watt 2006), teachers do a lot of administrative
worlk, so they have limited time for planning and preparation.

In this study, participants perceived teaching as a high-status occupation.
It is interesting to note that the status of teaching in Indonesia is high from
a religious perspective, but it ranks as a middle occupation from a social and
economic perspective. However, because there are over 300 ethnic groups
with significant cultural variations across the nation, it is not possible to
make generalisations about Indonesia as a homogeneous culture. Javanese is
the largest ethnic group, accounting for around one-third of the total
population. The four universities in this study were located in Jakarta,
Indonesia’s capital city, and in Yogyakarta, a special region in Central Java.
The two cities are large, highly diverse utban areas and reflect a heavy flow of
migration from rural areas. The cities also vary in terms of social and
teonomic structure, which results in a three-tiered social hierarchy.
The upper class consists of government officials, military officers and busi-
ness leaders who have a Western orientation. Teachers, civil servants, profes-
sionals and skilled workers form the growing middle class, whilst unskilled
‘nourers, traders and people working in informal sectors of the economy

Make up the lower class (Britannica Academic Edition n.d.).
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Conclusion
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